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Writing & Grammar 9Lesson 35

REVISING FOR COHESIVENESS
All readers have one basic expectation: to understand what they’re reading. 
While that expectation might seem readily achievable, writing clearly is no sim-
ple feat. Crafting coherent writing requires time and effort. If you’ve planned 
well, each idea should naturally build on the last. In other words, your ideas 
should logically cohere or stick together. Logical coherence uses numbering, 
parallelism, question-answer, and problem-solution structures to establish pat-
terns of expectation in the reader’s mind. Briefly repeating a common key idea 
often helps build cohesion.

If your ideas are well developed and clearly presented, you should not need a 
multitude of transitions to create verbal coherence, connections between word 
groups. However, as you learned in Lessons 6 and 28, transitions in moderation 
help. They can tie together ideas, indicating cause and effect, degree, compari-
son, or contrast. Transitions can aid in incorporating logical appeals to persuade 
the reader.

You may be tempted to use transitions as filler 
words, aiming at smoothness or a word-
count figure. Don’t yield. Weigh your 
words. Carefully choose the best tran-
sition for the context: don’t sacrifice 
precision or conciseness in an at-
tempt at smoothness. Unneces-
sary words bore the reader and 
weaken the communication.
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Why do you think the 
author opens with a 
fragment?

The previous sentence 
mentions the global influ
ence of the United States. 
How do you think China 
has influenced the world 
since opening up to the 
West?

The thesis establishes the 
topic of the essay.

The author identifies 
shared values between his 
American family and his 
wife’s Chinese family.

Lesson 121

Forks

InvestigatIng Similarities and DiFferences  

between an american Family and a chInese Family

and
beyond

chopsticks

MODEL TEXT

The United States and China. 
It’s difficult to imagine two coun
tries more radically different from 
one another in their culture and 
heritage. Throughout the last 
several decades, the influence of the United States has 
reached nearly every corner of the globe via sports, enter
tainment, and politics. Communist China, however, has 
only recently opened up to the culture of the Western 
world. As a result, this millenniaold civilization retains 
many of its ancient ways in vivid contrast to the com
paratively young civilization of the United States. I’ve 
observed many significant differences between these two 
cultures as I compare my wife’s traditional Chinese family 
with my own suburban American family.

Despite such differences, our two families do share 
some important values. For example, both of our families 
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347Chapter 13: Similarities and Differences: Designing a Comparison/Contrast Presentation Lesson 121 

How important is educa
tion from a biblical world
view? Does education 
guarantee success?

What is the difference be
tween “living to work” and 
“working to live”? Which 
idea do you think is more 
biblical?

highly value education as a path to success in life. From 
the time I was born, my parents set aside a college fund 
for me with the expectation that I would thrive academi
cally. Though my wife’s family did not have the kind of fi
nancial resources mine enjoyed, they nonetheless stressed 
the importance of doing well in school. Students in China 
often spend long hours in the classroom. In one of my 
visits to China, I recall seeing a high school still bustling 
with activity at 9 o’clock at night.

Both families also value work and financial stability. 
On a mission trip to a Western European country, I en
countered a man who boasted, “In our country, we don’t 
live to work. We work to live.” It seems, however, that in 
both the United States and China, people live to work.  
I spent my childhood in comfortable 
middleclass neighborhoods, thanks to 
my father’s relentless dedication to his 
job. In my wife’s early years, her family 
was not so economically blessed. Over 
time, however, her aunt’s tentmaking 
business expanded, and her family was 
considered welltodo in their village. 
Since workers’ pay is based on what 
they produce, many workers at my 
wife’s aunt’s factory will toil late at night 
at their sewing machines to provide an 
income for their families.
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MENTOR TEXT

Lesson 59

i

day
IN

$100
madei

one
by Michael Jr.

I’m about to tell you how I 
made $100 in one day when I 
was eleven years old.

It’s kind of cold outside 
during the winter in Grand Rapids, 
Michigan. And we didn’t have a lot of 
money. We had no money. I was actually being sponsored 
by a family from Haiti.

So it’s December; it’s Michigan. Normally, you’ve got 
five feet of snow. For some reason, it was 35 degrees. I 
even pulled my bike out.

About my bike: it was really a Schwuffy—half 
Schwinn, half Huffy—a bike I kind of put together. Back 
wheel was a 26-inch dirt-bike wheel. But inside of it was 
a 29-inch, 10-speed inner tube. If I did a catwalk long 
enough, the ride would be really smooth, though every 
once in a while my chain would pop off.

So my cousin comes over on a BMX Predator, com-
pletely chrome. It had snake-belly tires on it that were red. 
When the tires would roll, it would hum at everybody 
like, “Oooh, look at me.”

The beginning starts with 
a thesis statement that 
orients the reader to the 
context of the story.

With a GDP per capita of 
$1,272 in 2019, Haiti is 
one of the world’s most 
impoverished countries. 
What might Michael’s use 
of humor reveal about his 
perspective on personal 
hardship?

In the body of the story, 
Michael describes the 
conflict at the heart of the 
narrative.

Chapter 7: Telling the Story: Writing a Narrative Essay 181
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Lesson 59

His bike was so awesome. Kids were lining up to see 
the Predator fly by. I got on the Schwuffy and all the kids 
scattered like roaches when you turn on the lights.

I said, “You know what? Enough is enough.” I scrum-
bled up the courage—scrumble is a word; you just gotta 
look it up—to approach my dad. “Excuse me, Father.” 
(That’s what I would say whenever I had a request.)

“I want you to buy me a Predator.”
My dad was like, “How much is a Predator?”
A Predator was $200 at the time. And when he was 

done laughing, he said to me, “If you want that bike, here’s 
what you do. If you come up with half the money, I’ll put 
in the other half, and you can get the bike.”

Now I’m eleven years old. Something welled up in me 
like, “We about to do this thing!”

How does Michael’s choice 
of words add interest and 
humor to the narrative? 
Note specific examples.

Mentor and Model Texts
The student worktext includes mentor and model 
texts, which allow students to analyze effective writing 
selections to better understand how to use writing 
strategies to improve their own writing.

Collaborative Projects
Activity suggestions in the student worktext and teacher 
edition include collaborative activities and oral and visual 
presentations that strengthen students’ 21st century skills.

Reviser’s Repair Shop
The student worktext helps students focus on methods 
for improving their writing assignments while they’re still 
in the drafting step of the writing process. This feature 
helps students recognize the connection between 
grammar and writing so they can immediately apply 
grammar skills to writing.

Study Hacks
Study Hacks sections provide students with strategies for 
making their learning more effective and efficient.

Assessments, assessments answer keys, and resources 
on Teacher Tools Online and AfterSchoolHelp.com are 
also available.

Materials

Student Worktext (eWorktext Available)
The student worktext includes six thematic units 
to provide students with opportunities to practice 
writing and study systematic grammar in connection 
to writing. Students will analyze the writer’s craft in 
inspiring mentor texts and learn to apply the writing 
process and research skills to their writing projects. 
Writing assignments give students the opportunity to 
learn persuasive, informative, and narrative writing. 
Special features like Grammar Garages, Portfolio 
Pieces, Reviser’s Repair Shops, and Study Hacks help 
students further develop relevant writing, research, 
and study skills.

Teacher Edition
The teacher edition gives teachers lesson pathways 
for guiding students through mentor and model texts, 
writing projects, and collaborative, visual, and oral 
activities. Teachers will be able to show students how 
writing strategies and systematic grammar are linked to 
help students produce creative, original writing that has 
been crafted to serve the reader. The teacher edition 
encourages teachers to use Think-Write-Share, Think-
Pair-Write, Turn and Talk, Turn and Teach, role-play, 
Quick Write, KWL Charts, and many other pedagogical 
strategies for instruction and engagement.

Equip Intentional and 
Effective Communicators
Help your students become intentional and effective 
communicators by giving them systematic grammar 
instruction with direct application to speaking and 
writing. Writing & Grammar 9 (4th edition) weaves 
grammar instruction and writing practice together 
throughout so students have opportunities to 
connect the skills they’re learning to the texts they’re 
writing. Biblical worldview themes and questions 
help students learn to apply a biblical view of 
identity, logic, integrity, and judgment to intentional 
communication. This course uses thematic units 
to give students a variety of mentor texts that 
guide them in composing small and large writing 
assignments in various genres.




